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Monitoring of the academic performance of part-time students at a university typically occurs during academic sessions held twice a year. During these sessions, current, midterm, and final assessments of student knowledge, tests, and exams are administered. These assessments are conducted using essentially the same methods as those used for full-time education, but are more intensive, as they are focused on a short period during the current session [1].

All of the main work of part-time students on the curriculum and their preparation for tests and exams occurs between sessions. During independent work, part-time students typically accumulate a large number of questions that they wish to clarify during the session. Therefore, during the session, the relevant department is required to be especially attentive to these students, as well as to organize individual consultations well. Since instructors are typically unable to directly observe students' independent work for most of the year, a particularly thorough and objective approach to assessing the knowledge of each part-time student is required [2]. In face-to-face instruction, the teacher introduces the material, and students perceive and respond to it in various ways—that is, external feedback is provided. The teacher, evaluating the content of the student's response, determines the discrepancy between the received answer and the standard and, based on this, draws a conclusion about the student's successful assimilation of the acquired knowledge. The teacher also has the opportunity to decide which information should be expanded upon and which may be superfluous; that is, based on feedback, they can adjust the flow of information they directly introduce. The situation is different in correspondence education, where the teacher does not receive constant external feedback, since the number of hours for introducing and reinforcing information is limited and the teacher cannot accurately assess the degree of information assimilation by each student. Therefore, the teacher cannot directly adjust the instruction. Consequently, the teacher must consider in advance the possible different reactions of students, as their levels of foreign language proficiency vary, and must also find ways to more rationally introduce the educational material [3, p. 99].
Experience shows that reviewing written assignments, papers, and tests allows faculty members in the Department of Foreign Languages ​​to, to a certain extent, monitor the quality of part-time students' independent work. Their comments, advice, and recommendations also provide significant assistance to the part-time students themselves.

Sometimes, assignments that are too extensive in content, as part of a particular session's topic, limit students' ability to demonstrate their independence. Their written work is often superficial, and sometimes heavily borrows from printed or online sources. Therefore, the topics of submitted papers must be carefully reviewed, leading to further refinement [4, p. 58].

To ensure ongoing monitoring of part-time students' progress, the Department of Foreign Languages ​​seeks additional means of communication with them between sessions, including correspondence with students, distance consultations based on individual student requests or at the department's initiative, and other forms of work. Long-term experience shows that assessment methods used in distance learning correspond to the conditions and characteristics of the distance learning system and facilitate the preparation of future specialists proficient in the target foreign language. On state examinations, distance students demonstrate approximately the same level of knowledge as full-time graduates, and they correctly link theoretical concepts with practical work [5].

In conclusion, it should be noted that when organizing the educational activities of distance students at a university, the specific features and characteristics of distance learning must be taken into account. These features include ensuring equivalence in the training of specialists in full-time and part-time education, as well as considering the work capacity and time budget of distance students, and the economic and pedagogical effectiveness of distance learning.
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